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Executive Summary

This report presents two program evaluation instruments which measure how well the
Massachusetts Foundation for the Humanities’ (MFH) Clemente Course in the Humanities is
meeting its stated goals of providing a bridge to education, increasing participants’ ability to
improve their own and their family members lives’, and increasing participants’ awareness of the
cultural heritage of the humanities. Of the two evaluation tools, one is a quantitative survey and
the other is a qualitative case study. These tools will enable MFH to meet its short-term need of
gathering data on all 142 graduates this summer and to consider its longer-term needs of
measuring and assessing its outcomes over time. In the report, we make recommendations on
the best methods for MFH to implement and administer these program evaluation tools, ensuring
that evaluation of the Clemente Course becomes an integral part of the program itself.
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Introduction

In Spring 2005, staff from the Massachusetts Foundation for the Humanities (MFH) engaged our
team of four graduate students from the Nonprofit Management course at the University of
Massachusetts to design an instrument and a process for evaluating the outcomes of its Clemente
Course in the Humanities. After meeting with Kristin O’Connell, Assistant Director of MFH,
and understanding their needs, we crafted a Memorandum of Understanding (see Appendix A)
between our team and MFH on the project’s scope, timetable, and ultimate deliverables. Interim
meetings and communication via e-mail and telephone gave our team increased understanding of
the Clemente Course and its goals. To clarify the evaluation project, we documented the logic
model of the Clemente Course. We undertook a review of program evaluations for similar
education programs aimed at increasing self-efficacy for low-income adults, and we researched
program evaluation theory, methods of surveying human behaviors, and statistical analysis
techniques.

The Clemente Course, as it operates in Massachusetts, is administered under the auspices of the
Massachusetts Foundation for the Humanities (MFH) in three separate communities: Holyoke,
Worcester and Boston. To be considered for the course, students must be at least 18 years of age
and at or below 150% of the national poverty level. Participants who apply for the course are
selected based upon their ability to perform college-level academic work. The course is offered
free of charge in communities where there is a demonstrated need, and MFH secures funding for
professors from accredited universities and colleges to teach the following subjects: writing and
critical thinking, moral philosophy, American history, art history, and literature. The course is
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designed to be as academically rigorous as any first-year college course in the humanities.
Furthermore, through a cooperative agreement with Bard College, Clemente Course participants
are able, but not guaranteed, to earn six college credits for their efforts in course.

The Clemente Course’s goals are: (1) to provide a bridge to continuing education; (2) to foster
students’ awareness and appreciation of the cultural heritage encompassed by the traditional
humanities disciplines; and (3) to foster students’ intellectual development with a view to
promoting their engagement in political life and their ability to improve their own lives and those
of their families. To that end, MFH obtains funding from various sources to ensure that the
Clemente Course has a reasonable budget to run the program and to compensate qualified
faculty. Though not currently pressed by their funders to quantify outcomes of the Clemente
Course, MFH would like to be able to determine if the course results in changes in graduates’
awareness of the humanities in their everyday lives, to assess their goals for the program, and
preemptively to be able to meet funders’ requests for program evaluation data.

MFH engaged the services of our team, graduate students from the Center for Public Policy and
Administration’s Nonprofit Management course at the University of Massachusetts, Amherst, to
design program evaluation instruments and an accompanying implementation process. The
survey and case study instruments we created (see Appendix B and C) are the products that we
promised in the Memorandum of Understanding. MFH will implement the evaluation
instruments we created this summer to gauge the effectiveness of the Clemente Course in
meeting its outcome goals. The results of our team’s efforts are detailed in this report.
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In the following sections, this report contains a section on our methodology (section II), which
consists of a review of pertinent literature and pre-survey interviews we conducted with past
Clemente Course graduates. Also, the methodology presents the logic model of the Clemente
Course, and the outcome goals, bridging goals and activity goals that shaped the designs of the
survey and case studies. This framework helps clarify the survey and the case study instruments,
which are outlined in detail in sections III and IV respectively, including procedural details and
recommendations. The case study is included because there are several qualitative individual
changes, which may or may not be captured as a result of the quantitative survey instrument.
After these sections, implementation strategies are outlined in section V to assist MFH program
administrators in adopting the survey and case study instruments to their needs. In addition, the
appendices present the survey and case study instruments, which allow the reader to scroll
through the questions and items as he or she reads through the report.

Methodology

Seeking to understand a causal link between adult education and an enhanced ability to improve
one’s life, we consulted the existing body of academic literature on education factors that enable
individuals without many resources to improve their situations. We found a few relevant studies
that dealt with self-efficacy, which generally indicates one’s ability to cope with new, unfamiliar
or challenging situations. Fasko and Fasko (1998) conducted research that shows the existence
of a link between low self-efficacy and low educational attainment and posits that programs that
increase self-efficacy have the potential of reducing some of the limiting factors of poverty.
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Based upon the findings of Bègue (2005), individuals with a higher sense of self worth are more
capable of skillfully handling situations in which their individual worth has been threatened. The
Clemente Course hypothesizes that if students are exposed to the body of knowledge that makes
up Western ethics (such as the works of Plato, Aristotle, and Socrates), then they will be more
able and inclined to respond skillfully to demoralizing situations, and thus, participation in the
course enhances self-efficacy and self worth.

Bandura (1997) sees the learning environment as a place that is uniquely capable of providing
individuals with opportunities of acquiring self-efficacy related skills. As Bandura indicates, the
ability to regulate one’s own behavior through enhancing, refining, and developing cognitive
thinking skills is directly related to the ability to rein oneself in that occurs through exposure to
learning-conducive environments.

The Colorado Even Start program conducted a longitudinal evaluation study of its program goal,
to help break the intergenerational cycle of poverty by providing unified family literacy
programming for low income families (Anderson, 2003). Anderson found that enrollees’ lives
changed positively as a result of their participation in the federal Even Start program.
Educationally, Anderson observed that parent literacy and child literacy improved greatly when
both parent and child were participating in literacy programs together. Most notably, Anderson
found that “parents improved their ability to support their children’s success in school”
(Anderson, 2003).
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Further research unfortunately yielded no additional compelling and relevant studies that linked
self-efficacy rates with programs for impoverished adult learners. This potentially indicates an
area that has not extensively been studied.

In our effort to design the program evaluation instrument, the next step we took was to develop
the “logic model” of the Clemente Course. A logic model is an illustration of how the activity
goals, bridging goals, and outcome goals could be linked together. Outcome goals are the final
intended consequences of a program for its clients or society. This kind of goal has value in and
of itself, not as a means to some other end, and is usually people-oriented since most public and
nonprofit programs are designed ultimately to help people. Activity goals, by contrast, refer to
the internal mechanics of a program, the desired substance and level of activities within the
program. Falling between activity and outcome goals are bridging goals, so named because they
supposedly connect activities to outcomes. In an advertising campaign designed to reduce
smoking, for example, a bridging goal between advertising (activity) and reduced smoking
(outcome) might be “increased awareness of the risks of smoking.” That increased awareness
would be a consequence of the program for society, but instead of being the final intended
consequence, it is only a bridge from activity to outcome (Thomas, 2005).

We gained a clear picture of different goals through reviewing the program materials, including
an existing post-course survey prepared by Bard College, talking with the staff of MFH, and
group brainstorming. After the completion of the first draft of the logic model, we submitted it
to MFH and received positive feedback. Overall, we believe the following is an appropriate
logic model for the program:
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Logic Model
Activity Goals:
1. Teach students knowledge about traditional humanities disciplines
2. Provide knowledge about reflective, critical, and political thinking and writing
3. Encourage active participation in class discussion, expression, and communication
4. Facilitate learning by providing necessary conditions
5. Provide transferable credits to eligible students
Other factors might bridging goals

Bridging Goals:
1. Promote students’ intellectual development
2. Enhance students’ self-esteem
3. Enhance students’ self-efficacy
4. Enhance students’ self-confidence
5. Increase students’ awareness of importance of education
6. Foster students’ appreciation of the traditional cultural heritage of the humanities
Other factors might affect outcome goals

Outcome Goals:
1. Increase students’ engagement in democratic society
2. Improve students’ ability to take over their own lives
3. Improve students’ ability to ameliorate the lives of their families

Following the logic model design and the literature review, we then reviewed the mission,
history, theory, standards, commitment, objectives, and practices of MFH and the Clemente
Course. Next, we reviewed the program evaluations of similar course programs, most of which
are evaluations of the impacts of adult development, family schools, and education for the poor.
Most of these evaluations are conducted people into two groups – a control group and a
treatment group, changes in the treatment group are examined and compared to changes in the
control group and are analyzed for the impact of the treatment) for the instrument and using a
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longitudinal approach (which is a comparison of situations of the same or different groups at
different times). Unfortunately, in our design of the program evaluation instrument, we realized
we could not apply a quasi-experimental design because of the difficulty of appropriately
selecting an experimental control group. The validity of the outcome of an experiment could be
compromised without the proper control group. MFH also considered the significant investment
of time, additional staffing needs, and financial requirements of the quasi-experimental
instrument as prohibitive, so we looked at alternatives. We recognized that the longitudinal
approach fits well with the evaluation instrument design, and thus designed two instruments, a
quantitative survey and a qualitative case study. Our design of the survey questionnaire and the
case study can be applied both as a one-shot study and as a longitudinal study.

In order to enhance the validity of our design of the survey and the case study, we engaged some
of the graduates of the Clemente Course in the process of creating an evaluation tool. MFH and
our team recognized the value of including program users as decision-makers in the evaluation
process (Patton, 1997).

MFH provided us with the names and contact numbers of eleven (11) past graduates whom they
had previously called, resulting in enhanced cooperation. We took demographic factors such as
age, race, and gender into account by gathering this information from the MFH’s Assistant
Director and ensuring that these graduates were sufficiently diverse on these factors. We
determined that phone interviews were the most efficient way to get input from graduates, since
phone interviews were the most cost-effective and convenient way to communicate with past
graduates from Holyoke, Worcester, and Boston. To ensure consistency among team members
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making the calls, we developed a list of questions aimed at eliciting the impact of the course on
students’ lives and education during and after the course (see Appendix D).

From the first eleven (11) names provided by MFH we succeeded in contacting six (6) of the
graduates. When unable to contact a sufficient number to avoid subjectivity, we requested from
MFH additional graduates whom we could contact. MFH staff provided nine (9) additional
names of graduates who had not previously been informed of the reason for our call. In total we
attempted to call twenty (20) people, and were able to talk with ten (10) of these graduates,
which is about 7% of the graduate population. Of these ten graduates, the demographic
breakdown is as follows: four (4) African American women in their 40’s, one (1) African
American man in his 30’s, three (3) Caucasian women in their 40’s, two (2) Latina women, one
of whom is in her 50’s and the other of whom had an undisclosed age. Of the ten (10) we did not
succeed in contacting, two (2) have phone numbers that are no longer in service, and we left
repeated messages for the others.

Design of the Quantitative Survey Instrument

MFH’s aims for program evaluation are to measure variables that indicate whether or not the
Clemente Course meets its goals. These variables can generally be classified as variables about
participants’ behavior, attitudes, beliefs, and opinions, characteristics, and expectations. Survey
research is a type of research that is appropriate for such questions about self-reported beliefs or
behaviors (Neuman, 2003). A survey tool will additionally meet MFH’s need for quantifiable
data that can be analyzed and reported fairly easily.
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Upon determining the best tool for gathering quantitative data, we sought to apply the findings
from our conversations with graduates to design of the survey questions. In these conversations,
we found the following:

 Some of the students had trouble understanding the language we used for the
interview questions. This served as a clear indicator that we needed to build simple
and clear questions in the final instrument(s).
 The graduates were easily able to identify the impact of the course on their
educational goals, but had more difficulty identifying the Course’s impact on other
MFH goals. This signified that these questions had to be clarified and possibly asked
in many different ways in multiple questions.
 We realized that the impacts that MFH hopes to measure, such as improvements in
graduates’ education levels or in their lives in general, require significant time to
show effects. For that reason, we determined that using an evaluation tool at various
times post-graduation from the course would yield the best results.

As the questions asked in these phone interviews were directly related to the goals of the
Clemente Course, the findings from these calls helped us craft the survey and case study
questions.

Tasked with evaluating program outcomes, we created survey questions that primarily elicit
answers for each of the logic model’s outcome and bridging goals. A couple of the questions
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provide information for some of the activity goals as well. As we wrote the questions, we linked
each question to the goal for which it seeks to provide quantitative data. The table below shows
these links between the goals and the questions that correspond to each goal. Note that some of
the questions correspond to more than one goal.

Bridging Goal #1
Promote students’ intellectual development
Bridging Goal #2
Enhance students’ self-esteem
Bridging Goal #3
Enhance students’ self-efficacy
Bridging Goal #4
Enhance students’ self-confidence
Bridging Goal #5
Increase awareness of importance of education
Bridging Goal #6
Foster appreciation of heritage of humanities
Outcome Goal #1
Increase engagement in democratic society
Outcome Goal #2
Improve students’ ability to control own lives
Outcome Goal #3
Improve ability to ameliorate families’ lives
Activity Goal #1
Teach students knowledge about humanities
Activity Goal #5
Provide transferable credits to eligible students

12, 13, 14, 15, 18, 39, 40, 43, 44, 45, 46, 47, 48
31, 32, 33, 36
30, 33, 36, 42
31, 32, 33, 36, 42
1, 2, 3, 29. 43, 44, 45, 46, 47, 48
10, 11, 34, 35,
16, 17, 18, 19, 5, 26
4, 5, 6, 7, 8, 9, 20, 21, 22, 24, 27, 30
23, 37, 38, 39, 40, 41, 42
34
1, 2, 3

In the process of creating the survey instrument (see Appendix B), we attempted to reduce bias
and spuriousness by avoiding slang, vagueness, emotional language, double-barreled questions
that ask two things at once, leading questions, double negatives, and unbalanced responses
(Neuman, 2003). As the survey attempts to measure participants’ future goals as a result of the
course compared to past goals prior to the course (such as education goals), we were particularly
careful to avoid questions that asked about intentions too far into the future or that asked for
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recollections from too long ago in the past. Additionally, the administration of the survey three
times post-course is designed to guard against relying on participants’ distant future intentions.

Sample Selection. In considering the use of the survey instrument, the population of all
graduates of the course in Massachusetts is 142, and the number of participants each year in each
of the three sites is relatively small (about 20 students). Since it is possible and financially
manageable to contact all graduates and students, we suggest that the selected sample for the
one-shot survey be the entire population of graduates and the sample for the longitudinal survey
to be the entire population of students in the next three class years. This will allow MFH to
prevent to the greatest extent possible challenges to validity by under-representation of any
particular subgroup with in the sample.

MFH should note, however, that even using the entire population as the sample for the one-shot
survey could yield responses that are not entirely representative of all graduates. There may be a
self-selection factor. It is likely that graduates who feel as though their lives are satisfactory,
whether or not the course impacted that satisfaction, will respond in greater numbers than those
who do not feel satisfied with their lives. It is also likely that students who did well in the course
and earned the six transferable credits from Bard College will respond more frequently while
those who did not may choose not to respond. Respondents whose lives are relatively stable,
suggesting long-term residency and long-term telephone numbers, will respond more than those
whose lives are in flux. For these reasons, we believe that in using the longitudinal survey in the
future, surveying graduates three times post-course, immediately afterward, one year out and
three years out, will minimize threats to validity.
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Survey Approach. Though an experiment or a quasi-experiment would capture causality with
more validity than other types of evaluation instruments, they are often practically difficult to
implement. We considered MFH’s need for a means of gathering data on graduates for whom
there is no corresponding pre-treatment data. A one-shot attempt to gather data has validity
challenges in that it cannot be shown that any notable variable is caused by the treatment and not
by external factors. Recognizing these limitations, we designed the survey so that MFH will be
able to use the Section III, to contact all 142 current graduates of the Clemente Course in
Massachusetts immediately or as they are able. The data collected will be based on the
respondents’ recollection or subjective interpretation of the causes of any changes to their
education plans, self-efficacy, or their ability to improve their lives and those of their families.

Through discussion with MFH staff, we mutually determined that there is value to the
employment of a survey instrument for future Clemente Course sessions that gathers both preand post-course data. Therefore, we have designed two additional sections of the survey.
Section I will be given to all participants on the first day of the program. Section II will be given
to all program participants on the last day of the program. Section III, which contains the same
questions as Section II, will be used longitudinally; we recommend that MFH use it at one year
and three years after course completion. Our conversations with past graduates suggest that
some of the impacts that MFH hopes to determine, since they involve changes to individuals’
lives and personal situations, require significant time to process.
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The survey is designed to provide mainly quantitative data that trained MFH staff can compare
pre- and post-treatment (which is the course itself) and over time. Quantitative data will be
helpful as MFH will be able to create reports determining the relative frequency with which
respondents answered questions in a certain way. Many of the questions were created to show
the impact, via a range of intensities, of certain factors that might influence outcomes.
Quantitative data will be useful to MFH, but as validity is enhanced with the inclusion of both
quantitative and qualitative data, and as our conversations with graduates point to the usefulness
of qualitative questioning techniques, we have added a qualitative case study tool to our
quantitative survey instrument. The case study design is detailed in the next section.

We offer a cautionary note to MFH on the inclusion of a couple of the questions. In Section I,
the survey attempts to gather demographic data and some personal data. Our inspiration for
including these questions was the existing post-course survey that was created by Bard College,
currently administered but not analyzed or used for program evaluation purposes. We used the
same racial categories that the Bard College surveyors used, believing that their categories
appropriately reflected the racial demographic breakdown of program participants. We also
considered that one question (Question 7 in all three Sections) about how program participants
support themselves is controversial. We recognize that some may find this question offensive.
However, it is our belief that since a similar question is being asked on the Bard College survey,
and since the data gathered from this question may be important to MFH for comparison
purposes, we decided to include it, being careful to phrase the question and corresponding
response categories without judgment. If MFH staff or board members find that the question is
too controversial, they may want to omit it.
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For the one-shot data collection of past graduates, we recommend that MFH conduct telephone
surveys. Telephone surveys typically yield higher response rates than mail surveys and allow for
greater interviewer control if a respondent is confused about a question. Additionally, MFH has
expressed a desire to hire an intern this summer to facilitate data collection as quickly and as
efficiently as possible. Training will be necessary so that the intern-interviewer does not inject
any bias into his or her tone during questioning and so that the intern will gather data
appropriately. (Further information about required training and skills for interviewers is detailed
in the Implementation Instructions section of this report.)

For the future administration of the instrument, we recommend that MFH administer the survey
to all program participants in person at the beginning and again at the end of the course. For the
data collection at one year and three years post-course, MFH staff could either conduct telephone
surveys or mail the survey. Telephone surveys are possible since the number of graduates at
each of the three sites is approximately 20 per year. This would possibly yield a higher response
rate than mailing the survey, but would be more time-consuming. Mail surveys would possibly
be a more effective use of time but would likely yield a lower response rate.

Survey Data Analysis. Both the one-shot and the longitudinal applications of the survey can be
analyzed using the same methods. The survey was designed to enhance analysis; most questions
were crafted so that the responses are numerical values, which can fairly easily be used to
understand the findings (Patton, 1997). We recommend that MFH staff responsible for the data
analysis follow these steps:
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1) The first step would be to look at each question in the survey, and assign a numerical
value to each category of ranges for the responses. This can be done for all questions
except the qualitative ones, the ones that require respondents to fill in the blank provided.
For example, on Question 2 in Section I, MFH staff could assign a “1” to the age range
“17 – 25”, a “2” to the age range “26 – 35”, a “3” for “36 – 45”, and so on. Yes or no
questions can easily be changed to numerical values using “1” for “yes” and “2” for “no”.
2) The next step would be to create a spreadsheet with each column indicating respondents’
numerical answers, and each row indicating a question asked on the survey.
3) Quantitative answers can then be easily entered into the appropriate cell on the
spreadsheet.
4) Qualitative responses (such as the inclusion of “other” in categorical responses to allow
for atypical or unique answers) should also be placed in the column in short, accurate
phrasing. Question 39 is the only potentially long qualitative response on the survey.
MFH staff might want to consider summarizing these findings at the bottom of the
spreadsheet, not in the column format.
5) On a separate worksheet in the same file, MFH staff could create the reporting form in
which the analysis would be placed.

When the answers are converted to numbers, it is tempting to calculate measures of central
tendency, such as the average, the mode, and the median responses. MFH staff should be careful
to remember that for certain questions, the values correspond to categories and do not have
meaning in and of themselves. Therefore, measures of central tendency need to be interpreted
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carefully. The most common statistical tools for summarizing and analyzing univariate (one
variable) data relate to concepts of frequency, indicating how frequently respondents answered a
certain way. Spreadsheet software such as Microsoft Excel has the capability to calculate
relative frequencies. Frequencies can be displayed as raw numbers (indicating, for example, that
3 respondents answered in a certain way) or as relative frequencies (indicating, for example, that
the 3 respondents comprise 20% of the total responses for that question). Relative frequencies
can also be displayed in various graphs using Microsoft Excel.

MFH will want to look at how responses to a certain question relate to responses to another
question, or bivariate data. This can be done with cross tabulations. For example, MFH would
be able to indicate how frequently respondents living in homeless shelters agreed with the
question, “Since taking the Clemente Course, I believe in my abilities much more.” Software
such as Excel has the capabilities to create cross tabulations with pivot table functions.

In-depth statistical analysis of the data would yield other interesting findings. However, these
techniques require some advanced statistical training. If MFH needs such analysis, staff might
want to consider outsourcing this piece to consultants or to graduate school programs. We list
here a few statistical techniques so that MFH staff will understand the possibilities with the data.

Hypothesis testing would allow MFH staff to show with statistical significance whether or not a
hypothesis that they hold is supported by the data (Mendenhall, Beaver, and Beaver, 2003). This
may be a particularly useful technique for MFH as they implement the one-shot survey this
summer, but MFH should recognize that the concerns about the validity of the data gathering
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process are not mitigated by a favorable hypothesis test result. For example, if MFH believes
that the Clemente Course raises students’ self-esteem; this hypothesis would be considered the
alternative hypothesis, Ha. In the one-shot application of the survey, MFH might find that the
mean response to Question 33 (which relates to the goal of increased self-esteem) is 1.25. On
the surface, this indicates a score that might support MFH’s hypothesis, since a mean of 3 would
indicate a neutral response and a mean response lower than 3 tends towards more self-esteem.
The null hypothesis, H0, that the course has no effect on self-esteem, would be set to equal 3. Ha,
therefore, would be set to equal any number less than 3. A test statistic, rescaled to Z-scores, and
a Z-score table would be used to see if the variable 1.25 falls into the rejection region, which
would be determined by the probability level that MFH would be willing to accept. The formula
for rescaling to Z is: Z = χ – µ / (s / the square root of n), where χ is the variable, µ is the
neutral response (the null hypothesis), s is the sample standard deviation, and n is the number of
responses. If Z falls in the rejection region, the null hypothesis would be rejected, and the data
would support (but not prove) the alternative hypothesis.

MFH may want to look at measures of association. For example, the calculation of a correlation
coefficient can show how much two variables “go together” or covary (Neuman, 2003).
Additionally, when looking at the longitudinal data, matched pairs can be used to compare each
question over time, and thus would be useful in comparing students’ responses over time.
Matched pair analysis can be conducted on an individual’s responses or on the entire
population’s responses to determine if there is statistically significant difference between
responses.
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For example, MFH could match individuals’ pre- and post-course responses on Question 29
about whether or not respondents have education goals, by the code number. Averaging the
difference between each student’s matched responses would yield a mean difference for the
sample. If this figure were 3.6 pre-course, for example, this response would indicate that most
respondents disagree with the statement. Post-course, if the mean response were 1.8, this would
indicate that most respondents agree with the statement. Whether or not the difference between
the matched pair of responses to Question 29 is statistically significant can be determined with
hypothesis testing. The null hypothesis, H0, would be that there is no difference; the alternative
hypothesis, Ha, which MFH staff hopes to show, is that there is a difference between the two
means. The test statistic would be calculated by the formula: Z = χ1 - χ2 / (the square root of
(s12 / n1) + (s22 / n2)), where χ1 is the pre-course variable (3.6), χ2 is the post-course variable
(1.8), s1 is the standard deviation of pre-course sample, s2 is the standard deviation of the postcourse sample, n1 is the number of responses pre-course, and n2 is the number of responses postcourse). Z-score tables would indicate whether or not to reject the null hypothesis. The major
benefit of the matched pairs with survey responses to this same question before and after the
course is that MFH would be able to state, with a calculated confidence interval, whether or not
the difference caused by the course is statistically significant. If such an alternative hypothesis
were to show statistical significance, this would strongly support that the treatment (the
Clemente Course) yielded the outcomes MFH thought it would.

The inclusion of these examples and formulas in our report is not intended to overwhelm MFH
staff, but rather to indicate the possibilities that statistical analysis offers. An on-line resource
for these concepts is available at http://mathworld.wolfram.com/topics/StatisticalTests.html, but
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MFH should realize that these concepts require some time before they are mastered. MFH might
want to consider the benefit of these statistical techniques, and determine their internal
capabilities to perform these calculations or seek external expertise.

Design of Qualitative Case Study Instrument

Social science researchers (Neuman, 2003; Patton, 1997) underscore the enhanced validity to
program evaluation when both quantitative and qualitative tools are used. One of our findings
from our surveys on some past graduates also confirms this point. Case studies can also be used
illustratively to support findings of quantitative analysis. For these reasons, in addition to the
quantitative survey, we created a qualitative case study instrument (see Appendix C). Case study
research is a type of research that examines, in depth, many features on many people or units,
either at one time period or across time periods. A case study can be a one-shot study if it
examines features at one time period or a longitudinal study if it examines features across time
periods. The data derived from case studies are usually more detailed, varied, and extensive, and
most involve qualitative data. In a case study, researchers will intensively investigate one or two
cases or compare a limited set of cases, focusing on several factors (Neuman, 2003).
Researchers can find the common patterns and connect the actions of individual people to largescale social structures and processes.

Population and Sample Selection. In the case study, our target population is the students who
graduated from the Clemente Course at the Holyoke, Boston, and Worcester sites, 1999 – 2004.
As for the sample selection, we suggest that MFH generate a stratified sample. A stratified
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sample requires that MFH divide the population into different groups according to age, rage, and
gender, creating two matrices representing the combination of different groups (see Appendix E).
Then, MFH would select the samples from two matrices through random assignment. The
number of selected samples depends on the number of group types. The other alternative for
MFH is to select graduates through a random assignment process. Random assignment is very
simple and easily achieved. MFH could give each student in the population a fixed number, and
then select the number with a random process, such as throwing dice or asking people to count
off. But this process could impose a serious weakness on the case study. If the randomly
selected samples had the same or similar backgrounds – for example, if all the selected samples
are African American – then the validity of our case study would be discounted for other groups,
such as Asian or Caribbean American participants. The reason this problem occurs is that some
factors that might affect the case study are not taken into account in the random assignment. We
recommend that MFH select eight (8) to ten (10) samples after taking into account the group
types and the limitations of time, staff, and financial resources.

Case Study Approach. We recommend that MFH conduct case studies through face-to-face
interviews because of the significant advantages of this approach. Face-to-face interviews have
the highest response rates and permit a relatively long interview. Interviewers can control the
sequence of questions and can ask probing questions. Especially, interviewers can observe the
surroundings and use nonverbal communication and visual aids. Sometimes interviewers can be
easily permitted to ask some private questions which are not properly asked when using other
kinds of approaches. These advantages are very useful in our case study because MFH needs the
detailed, extensive, and various personal responses from the interviewees. But the disadvantages
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of this approach are also obvious. Training, traveling, and personnel costs for interviews can be
high. Interviewer bias is also greatest in face-to-face interviews. The appearance, tone of voice,
and question wording of the interviewers may influence respondents’ answer to questions. But
since the sample is not large, the interview time would be limited, and travel costs would not be
very high (since all students are located in three sites in Massachusetts), we strongly recommend
that MFH employ face-to-face interviews in the case study.

If MFH cannot adopt face-to-face interviews because of limitations on time, personnel, or other
factors, we suggest MFH use telephone interviews as the second option. Quickly reaching many
people, lower costs, and a certain level of control over the sequence of questions are the
advantages of telephone interviews. But this approach usually does not allow a long interview.
The interviewers cannot see the surroundings and the visual expression of the interviewees,
although they can notice the tone of voice of the respondents. These two disadvantages might
reduce the breadth and depth of the interview, thus resulting in interviewers not collecting
extensive and detailed information. This is the primary reason that we recommend the face-toface interviews and see telephone interviews as the second alternative.

Case Study Data Analysis. Case study data are qualitative data, which are in the form of text,
written words, phrases, or symbols describing or representing people, actions, and events in
social life (Neuman, 2003). When researchers analyze the case study data, they usually do two
kinds of actions in the process of analysis: conceptualization and coding (Neuman, 2003).
Conceptualization means researchers form new concepts or refine concepts, which are grounded
in the data. For MFH, the researchers should derive various concepts from the information
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collected from the case studies. For example, what is the concept of “awareness” or
“appreciation”? What kind of changes should be linked to the enhancement of “awareness” or
“appreciation”? The action of conceptualization would be repeated throughout the analysis.
Coding refers to researchers codifying data in three stages.

(1) Open coding. Researchers read the recently collected data slowly, looking for critical
terms, keys, or themes, and then note them. Next, researchers write preliminary concepts
or labels along these notes. Through this process, researchers identify meaningful and
useful concepts out of data and put them under the scrutiny of the future analysis
(Neuman, 2003).
(2) Axial coding. In this stage, researchers review and examine the initial codes based on
the concepts generated by open coding: researchers remove some relatively unrelated
concepts or add new concepts; identify the key concepts in analysis; organize and link
different concepts or themes; raise new questions about whether should gather data in
more depth. After this stage, the concepts should be connected and structure of concepts
should become clear (Neuman, 2003). For MFH, the data collected from question 1 and
2 could be linked to the concepts contained in bridging goals 1 and 5; question 3 could be
linked to the concept in bridging goal 6; question 7, 10, and 11 could be linked to the
concept in bridging goal 3; question 4, 5, and 6 could be linked to the concept in bridging
goal 4; and question 8 and 9 could be linked to the concept in bridging goal 2. The
combination of bridging goals impacts on each outcome goal.
(3) Selective coding. After the data is complete and concepts are well-organized,
researchers selectively look for cases that illustrate the key concepts and organize them
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around several core generalizations or ideas (Neuman, 2003). For example, MFH is
looking for the impact of its program on the students. In selective coding, MFH should
go through the data and coding, looking for data that are related to the outcome of
traditional humanities disciplines, such as changes in life goals and behavioral changes.

In order to evaluate the program, we intend to find similarities and differences in outcomes of
students, make comparisons, and try to find whether the reasons that lead to the similarities and
differences link to the Clemente Course. The data analysis technique should also be related to
this goal and facilitate it. Thus, we recommend that MFH adopt “analytic comparison” as its
analytic technique, which consists of “method of agreement” and “method of difference”
(Neuman, 2003). The method of agreement focuses researchers’ attention on what is common
across cases. The researchers establish that cases have a common outcome, and then try to locate
a common cause, although other features of the cases may differ. For example, MFH may find
that all the cases share the common outcomes that students changed their education goals and
became more confident in controlling their lives, but that they differ in levels of change and in
other features. MFH could look for one or more common causes to explain these shared
outcomes, despite the differences in levels of the outcomes and other features. Then MFH staff
could use the method of difference to reinforce the analysis conducted using the method of
agreement. A famous example of these techniques is a study of the causes of revolutions done in
1979. The social researcher used the method of agreement to identify common causes in three
countries’ revolutions. She then used the method of difference to analyze why five other nations
did not experience a revolution during the same time period. In using both methods, the author
was able to identify two primary causes of revolutions (Neuman, 2003). Applying this method
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to the Clemente Course, for example, MFH may find that students have different levels of
changes in their behavior and look for other factors to explain this outcome.

Summary of Design of Survey and Case Study Design. In summary, in addition to the oneshot survey conducted in this summer, we recommend that MFH evaluate the Clemente Course
longitudinally through the implementation of our evaluation instruments beginning in Fall 2005
and ending in 2009. We recommend that the 2005 - 2006 class be given the most comprehensive
set of surveys: pre-course, immediately post-course, one year after completion, and three years
after completion. The 2006 – 2007 class should be given the pre-course survey, the post-course
survey, and the survey after one year post-completion. The 2007 – 2008 class should complete
the pre-course and the post-course survey. A sampling of eight to ten case studies should be
conducted from each of the three class years at each of these four timeframes. We believe that
the amount of program evaluation data collected over these three years in this method will allow
for MFH to evaluate whether their program goals are being met and to generate reports that they
will be able to share internally and externally.
Implementation Instructions
Guidelines for Interviews. Both the survey and the case study require the involvement of
professional-quality interviewers. The program evaluation cannot be convincing and useful
without the good performance of interviewers. Since MFH will employ one or more
undergraduate or graduate student(s) to conduct surveys this summer, we suggest some
guidelines for MFH about the management of interviewer(s) and the process of the interview.
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Role of Interviewers. In addition to being critical, the role of the interviewers is also difficult.
MFH interviewers need to gain cooperation and build rapport with the interviewees, while at the
same time they should remain neutral and objective. Respondents may treat them unfairly
because interviewers encroach on the respondents’ time and privacy for information that may not
directly benefit the respondents. They should be able to deal with embarrassment, fear, and
suspicion of the respondents and try to build an environment of trust so that respondents feel
comfortable revealing information (Neuman, 2003). They cannot make judgment on the
respondent’s answer and not reveal their own opinions verbally or nonverbally. The selection
and training of interviewers, especially if a team of interviewers is used, are particularly
important for MFH.

Selection, Training, and Supervision of Interviewers. Good interviewers are the outcome of
both careful selection and training. In selecting the prospective interviewers, we suggest that
MFH choose candidates who are pleasant, honest, accurate, mature, responsible, stable and
motivated. They should have a non-threatening appearance, have good communication skills,
have experience with many types of people, and possess poise and tact (Neuman, 2003). MFH
also needs to take into account the age, race, sex, languages spoken, and even the voice of
prospective interviewers.

Professional interviewers typically take a one- to two-week training course, which will instruct
them how to do in the interview. The training courses could be developed in-house or by asking
active, experienced, and knowledgeable social researchers in universities. The course usually
includes lectures and reading, observation of expert interviewers, mock interviews in the office
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or in the field that are recorded and critiqued, many practice interviews, and role playing. MFH
could substitute this structured type of training program with a more flexible, customized
training program if only hiring one or a few interviewers at once, but the interview concepts
remain the same despite the training format. The interviewers also need to learn some
knowledge about what survey or case study research is and what the role of interviewers is in
this research. In addition, in the training period, they should become familiar with the purposes
of surveys or case studies and what each question means in the questionnaire, although not with
the answers expected (Neuman, 2003). They also will be taught about how to write down the
answers in the case study and how to record them. Two other important things should be
instructed for interviewers. One is to instruct interviewers about interview bias is and how to
reduce or avoid it. The other is to instruct the interviewers on the kinds of behavior that is not
permitted, offensive to respondents, or unethical.

If hiring multiple interviewers at one time, we suggest that MFH appoint one interview
supervisor to monitor the other interviewers. This supervisor can be a MFH staff person with
some level of knowledge of interviews, or can be a trustworthy interviewer from the pool of the
interviewers. Regardless of who acts as the supervisor, he or she should be familiar with the
survey or case study areas, have the ability to assist when some unintended problems happen,
oversee the interviewers, and ensure that work is completed on time. For telephone
interviewing, the responsibility of the supervisor includes helping with calls, checking when
interviewers arrive and leave, and monitoring interview calls. In face-to-face interviews,
supervisors should check whether interviews actually took place as reported by interviewers.
This requires the supervisor calling back or sending a confirmation postcard to some
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respondents. He or she can also check the response rate and incomplete questionnaires to see
whether interviewers are obtaining cooperation, and may personally interview a few of the
respondents, analyze answers, or observe interviews to see whether interviewers are accurately
asking questions and recording answers (Neuman, 2003).

Stages of Interview. The interview proceeds through different stages, beginning with an
introduction and entry. In a telephone interview, the interviewer greets the respondent,
introduces himself or herself, provides a brief description of the context of interview, and gets
the cooperation from the respondent. In face-to-face interviews, the interview gets in the door,
shows authorization, and reassures and secures cooperation from the respondent. At the
beginning, respondents usually have some questions about the selection of respondents and the
purpose of interview (Neuman, 2003). Therefore, interviewers should be prepared for such
common questions: “How did you pick me?”, “What good will this do?”, and “What’s this about,
anyway?”

The main job of the interviewers is to ask questions and record answers. The interviewer should
use the exact wording on the questionnaire -- no added or omitted words and no rephrasing when
asking questions. He or she will also need to ask all applicable questions in order, without
returning to or skipping questions. The interviewer should be careful about the pace he or she is
going -- not too fast, not too slow, and one that is comfortable for the respondent -- and should
not give directive feedback to maintain interest. One of the important skills for professionalquality interviewers is that they know how and when to use probing questions. A probing
question is a neutral request to clarify an ambiguous answer, to complete an incomplete answer,
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or to obtain a relevant response. When interviewers recognize that an irrelevant or inaccurate
answer exists, they should use probes as needed. For example, the interviewer might ask “any
other reasons?” to generate other factors that might affect responses but have not been noticed by
the respondent. Other common probing questions include “Can you tell me more about that?”,
“Could you explain more for me?”, and “Could you be a little bit more specific?” In addition to
asking questions, the interviewer accurately records answers. This is an easy job for survey
interviews, because all the questions are closed-ended questions, where interviewers simply need
to mark the correct box. For the case study, the interviewer’s job is more difficult because the
questions are open-ended questions, which means there is no standard answer to it but rather
depend on the personal experience and wording of respondents. Thus, the interviewer should
listen carefully, must have legible writing, and must record what is said verbatim without
correcting grammar or slang. Especially important, the interviewer should never summarize or
paraphrase what the respondent answers, because this causes a loss of information or distorts
answers (Neuman, 2003).

After completing the questions or in-depth interview, comes the last stage -- the exit. The
interviewer thanks the respondent for his/her time and cooperation and hangs up the phone or
leaves. Then the interviewer should go to a quiet, private place to make the answers clean and
clear and record other details such as the date, time, and place of the interview; a brief sketch of
the respondent and interview situation; the respondent’s attitude (for example, comfortable,
serious, angry, or laughing); and any unusual circumstances (for example, “other people knocked
the door at question 20 and respondent talked for five minutes before the interview started
again”). The interviewer notes anything disruptive that happened during the interview. The
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interviewer also records personal feelings and anything that was suspected (for example,
“respondent took few minutes thinking about this question before answering it” or “respondent
became confident when answering one question”) (Neuman, 2003).

Supervision of Program Evaluation Tools. Before implementation, the Executive Director,
Assistant Director, or designated manager will discuss the importance of the evaluation to
MFH’s overall mission in an organization-wide meeting. After everyone in the organization
understands the relationship of data collection to the success of the mission, management should
designate a staff person or a team responsible for handling the evaluation tasks. Those tasks
need to be carefully delineated by management in a comprehensive training. The training is
critical to the success of the evaluation tool and should not be undervalued. Key training and
implementation points include the following considerations.

Essential to record keeping are the maintenance of data integrity and the preservation of privacy.
For that reason, our team suggests that when a participant is accepted into the Clemente Course,
an Evaluation Record Sheet be completed (see Appendix F). This sheet is intended to help the
evaluation staff keep track of when evaluation elements are to be administered. Participants’
records would be separated by the year the student started the course. To maintain
confidentiality, a code number should be assigned to every participant on the first date of class,
and a staff member would create a folder that includes the Evaluation Record Sheet and blank
copies of the three evaluation sections with the code number of the participant. Having the
copies in advance in each folder will help the staff to keep track of the three sections. The
responsible staff person or evaluation team member should follow up with staff to ensure that
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surveys are given as prescribed at appropriate times. If not, the person responsible should
determine the cause and consider re-training if necessary. Attention to the details of the process
needs to be carefully maintained over time.

In order to preserve the quality of the survey, deliberate attention should be paid to avoiding bias
in the administration. It is important to retain objectivity, fairness, or impartiality in every part
of the process. Evaluation staff needs to be sure not to impart judgment or influence through
body language or tone when communicating with students. Any additions or alterations to the
questionnaire should be done with an eye towards objectivity.

Upon the completion of periodic data collection, data should be tabulated to provide a collective
view of the results. Management should then analyze data to provide a report of successes,
failures, and inconclusive results. This report should be considered with the organizational
mission to evaluate progress. When viewing the data in the context of the mission, it may
become evident that changes are necessary in the operation of the organization. MFH decisionmakers should use the data to make program changes and advance the mission of the
organization.

The evaluation will not be completed until a report has been written and the results have been
communicated to the appropriate administrators, decision-makers, and board members. In
preparing the report, the writer should be clear about the audience for whom the report is being
prepared. Two broad questions need to be considered: (1) What does the audience need to know
about the evaluation results? and (2) How can these results be best presented? (Fleischman and
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Williams, 1996) Additionally, sharing quantitative, positive results with funders can increase
MFH’s capacity to generate funds for the Clemente Course.

Personnel Requirements. In terms of personnel, MFH will need to incorporate survey and case
study administration and data analysis into the job description of a designated staff person (such
as an evaluation program administrator) or team of people. The program administrator or team
will be responsible for gathering the information throughout this process and for seeing the entire
project through to its completion. There is little chance that a three-year project will require 40
hours a week from a single employee, but there will be cyclical period of enhanced activity
alternating with long periods of program dormancy.

In a support role, MFH should consider hiring experienced interviewers during the periods of
increased program activity. These could either be professional graduate students enrolled in
data-rich research programs (such as public policy, statistics or education programs) or
undergraduates enrolled in advanced programs of a similar nature.

To meet staffing needs for the program evaluation, the program administrator or evaluation team
should consider available sources of affordable expertise, such as the Center for Public Policy
and Administration at the University of Massachusetts, the Education Departments at the
University of Massachusetts, and various other data-rich social science programs and student
resources within the Five-College area. The program administrator would be well served to
cultivate relationships before survey and analysis periods with these centers of knowledge to
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secure the use of students who could perform internships doing the survey and case study
interviews for MFH.
Expertise Requirements. In addition to good interpersonal and organizational skills, the
program administrator or evaluation team would need to be experienced with Microsoft Excel
and Microsoft Access (for maintaining a database of Clemente Course graduates). Similar
spreadsheet and database programs would also most likely be able to be substituted for these
Microsoft products. Our evaluation instruments have been designed to work with Excel (or
comparable spreadsheet applications), and the program administrator or evaluation team will
need to be able to create spreadsheets (for data entry of the survey responses) and be able to use
the statistical function capabilities and the pivot tables within Excel. The ability to create graphs
in Excel from the survey data would be another important skill. Using the statistical functions,
the pivot tables, and the graphing capabilities in Excel is not very difficult, and an astute user
with an understanding of the data that he or she is manipulating can be trained or use the help
function successfully.

Software, Hardware, and Financial Support Requirements. The program administrator or
evaluation team should have access to Microsoft Access, Excel and Microsoft Word (or another
word processing software). As MFH has these products, software needs will not incur additional
costs. Other than a personal computer and a printer, no other software or hardware will be
necessary. Financial support for the evaluation program may be needed to pay for telephone
calls, additional stationary and postage, the hiring and training of temporary interviewers for indepth data analysis, and for travel costs.
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Conclusion

Through our research and experience, we were able to develop two evaluation tools to meet the
needs of MFH for both a short-term and a long-term assessment of the Clemente Course. These
tools include MFH’s original concept of a one-shot evaluation of past students and also an
ongoing evaluation through pre- and post-course surveys. Through our interviews with past
graduates, we discovered that survey information should be collected through a dual approach of
case studies and surveys. This will facilitate a more complete picture of the course results by
providing both qualitative and quantitative data. This dichotomized view reveals quantified
results without neglecting anecdotal data.

An element of this process that should not be underemphasized is the application of the results.
After gathering, tabulating, and evaluating the results, MFH should use the data to improve their
effectiveness in practical ways, while also strengthening their position for potential funding.
Although simple to orate, this may prove to be the most difficult step to effectuate.

While we believe that the process outlined in this report is the optimal method, we also realize
that the constraints of the “real world” may dictate deviation from this path. However, we
encourage MFH to apply the evaluation tool as accurately as possible, as there is a clear link
between the quality of the results and the efficacy of the outcome in advancing the organization’s
mission.
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Appendix A
MEMO R A ND UM O F UND ER STA ND I NG

TO:

KRISTIN O’CONNELL

FROM:

MAURA DEVLIN, ANDREW SMITH, MELANY MENDOZA, AND XINGAN GE

SUBJECT: EVALUATION DESIGN: IMPACT OF THE CLEMENTE COURSE IN THE HUMANITIES IN
MASSACHUSETTS
DATE:

2/22/05

CC:

BRENDA BUSHOUSE

AIM
To design a program evaluation instrument and process to assess the long-term impact of the Clemente Course in the
Humanities for the Massachusetts Foundation of the Humanities.
FOCUS
This project w ill provide consulting services to the Clemente Course on how to evaluate its objectives: to provide a
bridge to continuing education, to foster students’ aw areness and appreciation of the cultural heritage encompassed by
the traditional humanities disciplines, and to foster students’ intellectual development w ith a view to promoting their
engagement in political life and their ability to improve their ow n lives and those of their families. The team w ill
conceptualize these objectives into a longitudinal evaluation instrument. Additionally, the team w ill provide guidance on
how to the MFH staff could administer the instrument, gather data, and analyze data. This project w ill allow MFH to
measure the w ays in w hich the Clemente Course supports MFH’s overall mission.
TASKS
Engage past students in the design process through interview s to guide inquiry and to enhance the instrument’s validity.
Interview MFH staff and other parties as necessary to gain an understanding of relevant data and MFH capacity.
Research similar programs to learn best practices of program evaluation w hen conducting longitudinal studies.
Design the data-gathering instrument for MFH to gather necessary information for the program.
Advise MFH staff how to administer these instruments to secure the desired information.
RESOURCES
MFH w ill provide information and documentation on the Clemente Course. Additionally, MFH w ill facilitate access to
past and present students, faculty, and appropriate MFH staff. Kristin O’Connell, Assistant Director of the MFH, w ill
serve as the project team’s liaison to MFH staff.
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PRODUCT
The research team w ill provide consulting services, a program evaluation instrument, and an implementation plan. To
this end, the project team w ill provide a w orking schedule and a methodology to MFH, and w ill review the protocols
for meeting w ith Clemente Course students, the evaluation instrument, and the draft of the implementation plan with
MFH. The team w ill present this project on May 9, 2005 and provide a w ritten report to Kristin O’Connell by May 16,
2005.
I have read this memorandum of understanding and agree with its contents.
Kristin O’Connell
Xingan Ge
MFH

Maura Devlin

Andrew Smith

Consultant

Consultant
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Melany Mendoza
Consultant

Consultant

THE CLEMENTE COURSE IN THE HUMANITIES
QUESTIONNAIRE
Please help us improve this program by answ ering the follow ing questions. All information w ill be kept
confidential and used only by the Clemente Course staff to improve the program.

SECTION I: To be completed by all participants prior to the start of the program.
1) Code #:_________________
2) How old are you?
 17 – 25
 26 – 35
3) Are you:

 male

 36 – 45

 46 – 60

 61 and over

 female

4) How would you describe yourself:
 Caucasian
 Latino/a
 Native American
 African  African American
 African Caribbean
 Asian American/Pacific Islander  other _______________
5) Are you currently in school (not including this course)?

 yes

 no

6) If you answered yes to Q5, what is the name of the school?
_____________________________
______________________________________________________________________________
7) If you answered yes to Q5, what kind of school do you attend?





high school
 community college
 adult education (not for credit)
four-year college or university
 trade school
 vocational program
certificate program
 Graduate Equivalency Degree program (GED)
Massachusetts Comprehensive Assessment System program (MCAS)

8) How many hours do you currently work each week?  0
31+

 1 – 19

 20 – 30



9) How do you support yourself? Please check all that apply.
 regular work
 occasional work
 public assistance
 retired
 Social Security  spouse/parents/family
 friends
 unemployment benefits
 other: _________________________________________________________________

10) With whom do you live? Please check all that apply.
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 spouse/partner
 one parent
 children
 friend(s)/roommate(s)

 two parents  brother(s)/sister(s)
 alone
 other: _______________

11) What kind of housing do you live in now?
 apartment
 group home

 house
 homeless

 temporarily with someone else
 shelter
 other: _______________________________________

12) Thinking about your travel to the location where The Clemente Course is held, how difficult is
it for you to get to The Clemente Course?
 very easy

 easy

 a little difficult

 very difficult

For Q13 – Q22, think about how often you are involved in the activities in each question.
13) If you attend cultural activities, please check all that apply:
 theater
 art museum/gallery  music/concerts
 dance  film festival
 author readings  book groups
 lectures
 other: _____________________
14) Every six months, I attend cultural activities:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

15) If you read in your free time, please check all that apply:
 newspapers

 novels

 poetry  non-fiction  other:________________

16) Every six months, I read:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

17) If you write in your free time, please check all that apply:
 journal  poetry  stories  letters  opinions  other: _______________
18) Every six months, I write in my free time:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

19) If you participate in your community, please check all that apply:
 politics  church
 social services  volunteering  education  sports
 other: _________________________________________________________________
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20) Every six months, I participate in my community:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

21) If you are politically active, please check all that apply:
 local voting
 national voting
 working on campaigns/polls
 reading newspapers  discussing political topics with friends/family
 attending lectures
 volunteering
 other: ___________________________
22) Every six months, I participate politically:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

For Q 23 – Q34, please answer the level with which you agree with the statement:
23) I am satisfied with my living situation.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

26) I am satisfied with my career.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

27) I am satisfied with my education.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

28) I am satisfied with my ability to help my children’s education
(If applicable; if not please check:  NA).
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

29) I am satisfied with how I engage in cultural activities.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

30) I am satisfied with how I engage in my community.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

31) I am satisfied with how I engage in politics.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

32) I am satisfied with how I support myself.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

33) I have an awareness of what the humanities are.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

34) I have education goals for myself.
 strongly agree
 somewhat agree

 strongly disagree

 somewhat disagree
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If you have not yet begun The Clemente Course, PLEASE STOP HERE. Thank you!
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SECTION II: To be completed by all program participants after completion of the
course.
1) Are you currently in school (not including this course)?

 yes

 no

2) If you answered yes to Q1, what is the name of the school? ____________________________
_____________________________________________________________________________
3) If you answered yes to Q1, what kind of school do you attend?





high school
 community college  adult education (not for credit)
four-year college or university
 trade school
 vocational program
certificate program
 Graduate Equivalency Degree program (GED)
Massachusetts Comprehensive Assessment System program (MCAS)

4) How many hours do you currently work each week?  0
31+

 1 – 19

5) Is your job the same job you had at the beginning of the Clemente Course?

 20 – 30
 yes


 no

6) If you answered no to Q5, did participating in the Clemente Course influence your decision to
change your job?
 yes
 no
7) How do you support yourself? Please check all that apply.
 regular work
 occasional work
 public assistance
 retired
 Social Security  spouse/parents/family
 friends
 unemployment benefits
 other: _________________________________________________________________
8) With whom do you live? Please check all that apply.
 spouse/partner  one parent
 children
 friend(s)/roommate(s)

 two parents  brother(s)/sister(s)
 alone
 other: _______________

9) What kind of housing do you live in now?
 apartment
 group home

 house
 homeless

 temporarily with someone else
 shelter
 other: _______________________________________

For Q10 – Q19, think about how often you are involved in the activities in each question.
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10) If you attend cultural activities, please check all that apply:
 theater  art museum/gallery  music/concert
 author readings  book groups
 lectures

 dance  film festival
 other: ____________________

11) Every six months, I attend cultural activities:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

12) If you read in your free time, please check all that apply:
 newspapers

 novels

 poetry  non-fiction  other:________________

13) Every six months, I read:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

14) If you write in your free time, please check all that apply:
 journal  poetry  stories  letters  opinions  other: _______________
15) Every six months, I write in my free time:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

16) If you participate in your community, please check all that apply:
 politics  church
 social services  volunteering  education  sports
 other: _________________________________________________________________
17) Every six months, I participate in my community:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

18) If you are politically active, please check all that apply:
 local voting
 national voting
 working on campaigns/polls
 reading newspapers  discussing political topics with friends/family
 attending lectures
 volunteering
 other: ___________________________

19) Every six months, I participate politically:
 never
 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times
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For Q20 – Q29, please answer the level with which you agree with the statement:
20) I am satisfied with my living situation.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

21) I am satisfied with my career.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

22) I am satisfied with my education.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

23) I am satisfied with my ability to help my children’s education.
(If applicable; if not please check:  NA).
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

24) I am satisfied with how I engage in cultural activities.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

25) I am satisfied with how I engage in my community.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

26) I am satisfied with how I engage in politics.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

27) I am satisfied with how I support myself.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

28) I have an awareness of what the humanities are.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

29) I have education goals for myself.
 strongly agree
 somewhat agree

 strongly disagree

 somewhat disagree

For Q30 to Q37, think about how each factor changed as a result of The Clemente
Course. Circle the number of the answer that you think is the most true.
30) Since taking the Clemente Course, which of the following is most true?
1. I feel much more in command of my personal life.
2. I feel a little more in command of my personal life.
3. I feel the same amount of command of my personal life.
4. I feel a little less in command of my personal life.
5. I feel much less in command of my personal life.
31) As a result of the Clement Course, which of the following is most true?
1. I know much more about myself
2. I know a little bit more about myself.
3. I myself the same amount.
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4. I know less about myself.
5. I know a lot less about myself.
32) As a result of the Clemente Course, which of the following is most true?
1. I like myself much more.
2. I like myself a little bit more.
3. I like myself the same.
4. I like myself a little bit less.
5. I like myself a lot less.
33) Since taking the Clemente Course, which of the following is most true?
1. I believe in my abilities much more.
2. I believe in my abilities a little bit more.
3. I believe in my abilities the same.
4. I believe in my abilities a little bit less.
5. I believe in my abilities a lot less.
34) Since taking the Clemente Course, which of the following is most true?
1. I am much more aware of culture in my world.
2. I am a little bit more aware of culture in my world.
3. I have the same amount of awareness of culture in my world.
4. I am a little bit less aware of culture in my world.
5. I am a lot less aware of culture in my world.
35) Since taking the Clemente Course:
1. I appreciate culture much more.
2. I appreciate culture a little bit more.
3. I appreciate culture the same.
4. I appreciate culture a little bit less.
5. I appreciate culture a lot less.

36) Since taking the Clemente Course:
1. I feel like usually do the right thing.
2. I feel like I sometimes do the right thing.
3. I feel the same about how often I do the right and the wrong things.
4. I feel like I sometimes do the wrong thing.
5. I feel like I usually do the wrong thing.
37) Since taking the Clemente Course:
1. I encourage friends and/or family to pursue education much more.
2. I encourage friends and/or family to pursue education a little bit more.
3. I encourage friends and/or family to pursue education the same amount.
4. I encourage friends and/or family to pursue education a little bit less.
5. I encourage friends and/or family to pursue education a lot less.
38) Have you used anything you learned in the course to help your family?
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 yes

 no

39) If you answered yes to Q37, what kind of knowledge did you use to help your
family?________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
40) Since taking the Clemente Course, have you discussed with your family and/or friends your life
goals, your personal development, or your dreams?  yes
 no
41) If yes, did you use the knowledge learned from the course during the discussion?  yes  no
42) Since taking the Clemente Course, do you feel more confident in dealing with issues that your
family faces?  yes
 no
43) Before taking the Clemente Course, did you think education was important for fulfilling your
personal goals?
 yes
 no
44) Since taking the Clemente Course, have you changed your ideas about the importance of
education as a means of fulfilling your personal goals?  yes
 no
45) If you had education goals before taking the course, do you think the Clemente Course helped
you achieve your original education plan?  yes
 no
46) If you did not have any education goals before taking the Clemente Course, have you
developed any plans for your education since taking the Course?  yes
 no
47) If you had enrolled in school before taking the course, do you think the Course had a positive
impact on the course(s) in which you enrolled?  yes
 no
48) If you had not enrolled in school before taking the Clemente Course, have you changed your
ideas about schooling since taking the course?  yes
 no

PLEASE STOP HERE. Thank you for taking the survey!
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SECTION III:
To be completed by program participants one and three years
after completion of the course.
1) Are you currently in school (not including this course)?

 yes

 no

2) If you answered yes to Q1, what is the name of the school? ____________________________
_____________________________________________________________________________
3) If you answered yes to Q1, what kind of school do you attend?





high school
 community college  adult education (not for credit)
four-year college or university
 trade school
 vocational program
certificate program
 Graduate Equivalency Degree program (GED)
Massachusetts Comprehensive Assessment System program (MCAS)

4) How many hours do you currently work each week?  0
31+

 1 – 19

5) Is your job the same job you had at the beginning of the Clemente Course?

 20 – 30
 yes


 no

6) If you answered no to Q5, did participating in the Clemente Course influence your decision to
change your job?
 yes
 no
7) How do you support yourself? Please check all that apply.
 regular work
 occasional work
 public assistance
 retired
 Social Security  spouse/parents/family
 friends
 unemployment benefits
 other: _________________________________________________________________
8) With whom do you live? Please check all that apply.
 spouse/partner  one parent
 children
 friend(s)/roommate(s)

 two parents  brother(s)/sister(s)
 alone
 other: _______________

9) What kind of housing do you live in now?
 apartment
 group home

 house
 homeless

 temporarily with someone else
 shelter
 other: _______________________________________

For Q10 – Q19, think about how often you are involved in the activities in each question.
10) If you attend cultural activities, please check all that apply:
 theater  art museum/gallery  music/concert
 author readings  book groups
 lectures
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 dance  film festival
 other: ____________________

11) Every six months, I attend cultural activities:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

12) If you read in your free time, please check all that apply:
 newspapers

 novels

 poetry  non-fiction  other:________________

13) Every six months, I read:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

14) If you write in your free time, please check all that apply:
 journal  poetry  stories  letters  opinions  other: _______________
15) Every six months, I write in my free time:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

16) If you participate in your community, please check all that apply:
 politics  church
 social services  volunteering  education  sports
 other: _________________________________________________________________
17) Every six months, I participate in my community:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

18) If you are politically active, please check all that apply:
 local voting
 national voting
 working on campaigns/polls
 reading newspapers  discussing political topics with friends/family
 attending lectures
 volunteering
 other: ___________________________
19) Every six months, I participate politically:
 never

 once  2- 5 times  6 – 9 times  10 – 12 times  13 + times

For Q20 – Q29, please answer the level with which you agree with the statement:
20) I am satisfied with my living situation.
 strongly agree
 somewhat agree

 somewhat disagree
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 strongly disagree

21) I am satisfied with my career.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

22) I am satisfied with my education.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

23) I am satisfied with my ability to help my children’s education.
(If applicable; if not please check:  NA).
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

24) I am satisfied with how I engage in cultural activities.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

25) I am satisfied with how I engage in my community.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

26) I am satisfied with how I engage in politics.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

27) I am satisfied with how I support myself.
 strongly agree
 somewhat agree

 somewhat disagree

 strongly disagree

28) I have an awareness of what the humanities are.
 strongly agree
 somewhat agree  somewhat disagree

 strongly disagree

29) I have education goals for myself.
 strongly agree
 somewhat agree

 strongly disagree

 somewhat disagree

For Q30 to Q37, think about how each factor changed as a result of The Clemente
Course. Circle the number of the answer that you think is the most true.
30) Since taking the Clemente Course, which of the following is most true?
1. I feel much more in command of my personal life.
2. I feel a little more in command of my personal life.
3. I feel the same amount of command of my personal life.
4. I feel a little less in command of my personal life.
5. I feel much less in command of my personal life.
31) As a result of the Clement Course, which of the following is most true?
1. I know much more about myself
2. I know a little bit more about myself.
3. I myself the same amount.
4. I know less about myself.
5. I know a lot less about myself.
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32) As a result of the Clemente Course, which of the following is most true?
6. I like myself much more.
7. I like myself a little bit more.
8. I like myself the same.
9. I like myself a little bit less.
10. I like myself a lot less.
33) Since taking the Clemente Course, which of the following is most true?
6. I believe in my abilities much more.
7. I believe in my abilities a little bit more.
8. I believe in my abilities the same.
9. I believe in my abilities a little bit less.
10. I believe in my abilities a lot less.
34) Since taking the Clemente Course, which of the following is most true?
6. I am much more aware of culture in my world.
7. I am a little bit more aware of culture in my world.
8. I have the same amount of awareness of culture in my world.
9. I am a little bit less aware of culture in my world.
10. I am a lot less aware of culture in my world.
35) Since taking the Clemente Course:
6. I appreciate culture much more.
7. I appreciate culture a little bit more.
8. I appreciate culture the same.
9. I appreciate culture a little bit less.
10. I appreciate culture a lot less.
36) Since taking the Clemente Course:
6. I feel like usually do the right thing.
7. I feel like I sometimes do the right thing.
8. I feel the same about how often I do the right and the wrong things.
9. I feel like I sometimes do the wrong thing.
10. I feel like I usually do the wrong thing.
37) Since taking the Clemente Course:
6. I encourage friends and/or family to pursue education much more.
7. I encourage friends and/or family to pursue education a little bit more.
8. I encourage friends and/or family to pursue education the same amount.
9. I encourage friends and/or family to pursue education a little bit less.
10. I encourage friends and/or family to pursue education a lot less.
38) Have you used anything you learned in the course to help your family?

 yes

 no

39) If you answered yes to Q37, what kind of knowledge did you use to help your
family?________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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40) Since taking the Clemente Course, have you discussed with your family and/or friends your life
goals, your personal development, or your dreams?  yes
 no
41) If yes, did you use the knowledge learned from the course during the discussion?  yes  no
42) Since taking the Clemente Course, do you feel more confident in dealing with issues that your
family faces?  yes
 no
43) Before taking the Clemente Course, did you think education was important for fulfilling your
personal goals?
 yes
 no
44) Since taking the Clemente Course, have you changed your ideas about the importance of
education as a means of fulfilling your personal goals?  yes
 no
45) If you had education goals before taking the course, do you think the Clemente Course helped
you achieve your original education plan?  yes
 no
46) If you did not have any education goals before taking the Clemente Course, have you
developed any plans for your education since taking the Course?  yes
 no
47) If you had enrolled in school before taking the course, do you think the Course had a positive
impact on the course(s) in which you enrolled?  yes
 no
48) If you had not enrolled in school before taking the Clemente Course, have you changed your
ideas about schooling since taking the course?  yes
 no

PLEASE STOP HERE. Thank you for taking the survey!
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Appendix C
THE CLEMENTE COURSE IN THE HUMANITIES
CASE STUDY QUESTIONS
To be used on a sampling of graduates immediately after finishing the Clemente
Course, and again at 1-year and 3-years after completion of the course.
Please help us improve this program by answering the following questions. All
information will be kept confidential and will be used only by Massachusetts
Foundation for the Humanities staff to improve the program. Reports created from case
studies will not include names. Please listen carefully to each question and think about
how the factor being asked about in each question may have changed as a result of the
Clemente Course.
1)

Code #:_________________

2)

Did the Clemente Course change how you think about education? If so, how?

3)

Did the Clemente Course encourage you to pursue more education? If so, how? If so, please
describe the education plans you are pursuing.

5)

Did the Clemente Course change how you interact with your community? If so, how?

6)

Did the Clemente Course change how you feel about your ability to improve your own life?
If so, how?

6)

As a result of the Clemente Course, have you made any changes to improve your life? If so,
please describe these changes.

7)

Did the Clemente Course change how you feel about your ability to improve the lives of your
family members? If so, how?

8)

As a result of the Clemente Course, have you made any changes to improve the lives of your
family members? If so, please describe these changes.

9)

Since taking the Clemente Course, are you more aware of the humanities in your life than you
were before taking the course? If so, please describe your awareness of the humanities in your
life.

10) Has this awareness of the humanities made a difference in your life? If so, please describe the
difference.
11) Did the Clemente Course change how you feel about your role as a citizen? If so, how?
Thank you very much for taking time to speak with me. Your responses will give us a
better understanding of how our program has benefited participants and will help us to
improve it.
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Appendix D
Questions for Clemente Course Graduates
To Guide Development of Evaluation Instrument
The goals of the Clemente Course are to: provide a bridge to continuing education, to foster
students’ awareness and appreciation of the cultural heritage encompassed by the traditional
humanities disciplines, and to foster students’ intellectual development with a view to promoting
their engagement in political life and their ability to improve their own lives and those of their
families. We are designing an evaluation tool (a survey) that will measure how well the Clemente
Course is meeting these goals.
1. What was your attitude towards education prior to taking the course? Did your attitude
towards education change as a result of the course? How?
2. Have you pursued other education (courses) after taking the Clemente Course? Have you
encouraged any friend(s) or family member(s) to pursue education as a result of your
experience in the course?
3. What was your understanding of the humanities prior to taking the course? Did your
attitude towards the humanities change as a result of this course? How?
4. Did your personal goals change as a result of the course? How?
5. In what ways, if any, has the Clemente Course impacted your life?
6. In what ways, if any, has the Clemente Course impact your self image?
7. Have your attitudes towards other people changed as a result of the course?
8. Has the Clemente Course prompted you to become more involved in your community? If
so, how?
9. What was your involvement in political activism (voting, reading the newspaper, following
the governance of your town, state, country) prior to taking the course? Has this changed
as a result of the course?
10. How do you feel about your ability to improve your own life and the lives of your family
members? Did the Clemente Course impact this feeling?
11. Looking back at the time that has passed since you completed the course, what aspect of
your life would you say has been the most impacted by the course and how?
12. Is there anything else that our research team should include in our survey instrument? Is
there anything else that MFH should ask graduates about the effects of the course on
participants’ lives?
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Appendix E
Case Study Matrices
Male Graduates
Race
Age

Caucasian

Latino

Native
American

African

African
American

African
Caribbean

Asian
American/
Pacific
Islander

others

African
Caribbean

Asian
American/
Pacific
Islander

others

17-25
26-35
36-45
46-60
61+

Female Graduates
Race
Age

Caucasian

Latino

Native
American

African

African
American

17-25
26-35
36-45
46-60
61+
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Appendix F
Record Keeping Cover Sheet

Massachusetts Foundation for The Humanities
Clemente Course
Program Evaluation
Evaluation Record Sheet

Site:____________________
Name of student: ______________

Code #:_________________

Address: _______________________________________________________________
Telephone number: ______________________________________________________
Start date: __________________________Ending date:_________________________
Section
I

Section II

Section III

Case Study

Date to be
completed
Date that was
completed
Reported by:
•
•
•

Section I – To be completed by all participants prior to the start of the program
Section II - To be completed by all program participants after completion of the Course.
Section III – To be completed by all graduates one year and three years post-course.
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